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Abstract. The monitoring and recording of the 
individual characteristics of children are very important 
for the development of quality education. Also the views 
of the teachers about the differences in the develop- 
ment, the potentials and the affinities of the children in 
the early school period are especially important. The 
quality education process in the modern school should 
be adapted to the individual potentials of the children. 
The children are individuals with their own integrity and 
characteristics. (Johnston and Halocha, 2010). They have 
individual pace and develop individual approaches in the 
learning process. This individual pace in the develop- 
ment of the children requires the teachers to regularly 
monitor and record the individual characteristics and 
differences of the children, monitoring the children’s 
interests, planning instruction which will adapt to the 
different learning approaches and the different pace of 
progress of the students. 

Setting out from this paradigm, this paper, which 
is based on a realized research, aims to offer findings 
about the treatment of the individual characteristics of 
the early school-age children in our country. According 
to this, we carried out a research in four primary schools 
in Skopje, which showed us that the teachers lack the 
appropriate conditions and possibilities to monitor and 
record the individual characteristics and the specific 


differences of the students in the early school period. 
Keywords: Modern school, Individual charac- 
teristics, Early school age, Monitoring and recording. 
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1. INTRODUCTION 


Trying to create a modern school we got 
stuck on the way which leads to creating the 
main precondition for a modern school — sup- 
port of the individual characteristics of the 
students. The realization of this process has 
proven to be very difficult in the educational 
practice, especially regarding the first three 
grades of primary education, where it is in fact 
most needed. Namely, the treatment of the in- 
dividual characteristics in the practice moves 
in two directions: 1. creating a flexible edu- 
cation process by every teacher according to 
the individual potentials of the child/student, 
and 2. creating an educational context which 
is equal for every student in the same grade. 
The first is mainly a reflection of an enthusias- 
tic practice, while the second is a reflection of 
the real (traditional) practice. About the sec- 
ond direction we can say“ the children in the 
school are not “independent researchers”, and 
there is great probability that many of them 
will lose their competencies and potentials, 
which were developed through their auton- 
omy in kindergarten.” (Koteva-Mojsovska, 
2014). This means that we have forgotten the 
idea that a child is an individual with personal 
characteristics, needs and potentials, whose 
development depends on many factors. 

The pedagogical discourse is clear: a 
child has to learn depending on his or her per- 
sonal pace and with an individual approach 
in this process. This means that each student 
has a different cognitive, social and emotional 
potential. Especially this is underlined by the 
new ecological approach of Bronfenbrenner, 
according to which everyone needs various in- 
teractive processes for understanding the envi- 
ronment (Bronfenbrener, J. 1997).The teach- 
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ers have an obligation to provide the necessary 
conditions which allow the children to learn 
strategies and methods for good quality inde- 
pendent learning. The individual pace of de- 
velopment and progress require of the teacher 
to additionally engage in terms of the moni- 
toring and recording of the individual differ- 
ences, monitoring of the children’s interests, 
planning instruction adapted to the different 
learning approaches and the different prog- 
ress pace of the students. In this case, teachers 
should promote the game as a most suitable 
method for monitoring the child development, 
and for using various kinds of learning for each 
pupil (Samuelsson, I. P., and Carlsson, M. A. 
2008). This requires freedom and creativity, as 
well as an entire array of different components 
of pedagogical theories and practices. 

At first, in order to achieve this level of 
individual treatment in the school the teacher 
should continue keeping the child’s portfolio, 
which is started as early as pre-school in- 
stitution (Peters, S. et al., 2009, Einarsdottir 
J, 2002). It is one of the basis for building a 
school that is based on the specifics of chil- 
dren. 

Today we say with ease “A school ac- 
cording to the needs of the child”. However, 
we are not quite convinced about the “accord- 
ing” part of this statement. Is it really so? Is 
the pedagogical theory ahead of the practice 
when it speaks of crystal or indigo children? 
Does the theory of differences lead towards 
the theoretical interpretations without taking 
into consideration the systemic requirements 
for its practical implementation? Namely, the 
pedagogical practice emphasizes that one of 
the important preconditions for respecting the 
differences is providing possibilities for the 
teachers to monitor and record the individual 
characteristics of the early school-age chil- 
dren, via a high level of systemic setting and 
organization. In this context, we will present 
the following specific conditions: 

- Establishing standards for learning 
and development of the children/students on a 
national level, 

- Establishing standards about the num- 
ber of children in a given grade and their age, 

- Establishing criteria and instruments 
for monitoring and recording, 

- Creating a guidebook (a guide) for 
monitoring and recording the individual char- 
acteristics, 

- Systemic keeping of a portfolio for 
every child and keeping an integral document 
for comparative recording of the differences 
among the children in the same grade, 


- Permanent refreshing of the knowl- 
edge of the teachers regarding the developing 
characteristics of the children regarding a cer- 
tain developing period, 

- Cooperation among the family, the 
teacher and the school, and 

- Providing a team approach in the pro- 
cess of interpreting and using the results from 
the monitoring of the individual characteris- 
tics. 

Unfortunately, the individual experi- 
ences of some of the teachers in our country 
show that there are not adequate conditions 
which would allow monitoring and support of 
the individual characteristics of early school- 
age students. This is the reason why we fo- 
cused on researching the possibilities which 
the teachers have to monitor and record the 
individual characteristics of children/students 


in early school-age. 


2. METHODOLOGICAL 
FRAMEWORK 


The role of understanding the individual 
characteristics of the students, especially in 
the early school age, as a basis for the devel- 
opment of strategies for supporting an inter- 
active and modern teaching process, imposed 
the need to detect the actual possibilities in 
the practice for monitoring and recording the 
individual characteristics of children from 
the first three grades of primary education in 
Skopje. Regarding this matter, we were inter- 
ested about the following question: To which 
extent, within one period, is the teacher able 
to monitor, support and record the individual 
achievements, interests and potentials of chil- 
dren, according to conditions provided for this 
purpose? 

To determine the possibilities which the 
teachers have for monitoring, recording and 
support of the individual characteristics, we 
took the following conditions into consider- 
ation: 

- Standards for learning and develop- 
ment, 

- The guidebook (guide) and the instru- 
ments for monitoring and recording individual 
characteristics, 

- The children’s portfolios and the 
guidebook for keeping a portfolio, 

- The number of children in a grade and 
the age difference among them, 

- The knowledge of the teachers of the 
specifics of children in the grade they are in 
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charge of, 

- The comparative approach in record- 
ing the characteristics of children in a same 
grade, 

- The teacher’s knowledge of the family 
climate of the child. 

For this purpose we used the techniques 
survey and interview with teachers from the 
first three grades in four primary schools in 
Skopje. These techniques helped us to deter- 
mine the attitudes and opinions of the teach- 
ers regarding the question of our interest, 1.e. 
whether they have the possibility to monitor 
and record the individual characteristics of 
the children/students and whether they come 
across obstacles regarding this matter. The 
emphasis was also placed on determining the 
opinions of the teachers regarding the impor- 
tance of monitoring and recording the individ- 
ual characteristics of the children. 


3. DATA ANALYSIS 


The data analysis resulted with alarming 
findings related to the need of intervention re- 
garding the treatment of the individual poten- 
tials of the early school-age students. For ex- 
ample, we came across interesting the answers 
to the following question: Are there conditions 
for continuous monitoring and recording of 
the individual characteristics of every stu- 
dent separately? Namely, 50% of the teach- 
ers believe that there are partial conditions 
for continuous monitoring and recording of 
the individual characteristics of every student 
separately, 20% of the teachers answered that 
there are no conditions at all, while only 28% 
answered that there are conditions for this type 
of work. The results are alarming if we take 
into consideration that the answer “partial” 
does not in fact meet the needs for a seamless 
realization of the individual monitoring. The 
partial existence of conditions means that the 
teachers are faced with the choice to indepen- 
dently provide these conditions and complete 
them or finish the work partially, which would 
potentially lead to abandoning the practice in 
question. 

Most of the respondents contribute the 
reasons for the lack of conditions for monitor- 
ing and recording of the individual character- 
istics of the children to the following: 

- The age of children (94.4%), 

- The number of children in a grade 
(66.7%), 

- The great age difference among chil- 
dren (youngest to oldest child) in the same 
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grade (83.3%), 

- Lack of standards for learning and de- 
velopment (66.7%). 

Regarding the question if you have the 
possibility to monitor and record the individ- 
ual characteristics of every student separately 
in a continuous and organized manner, please 
state the way in which you do it, we received 
the following results: 50% of the teachers an- 
swered that they monitor the individual char- 
acteristics of children freely and according to 
their personal convictions, 33% of the teach- 
ers answered that they do this with the help of 
a monitoring instrument which they personal- 
ly prepare, and 17% answered that they use a 
monitoring instrument prepared on a national 
level. If such an instrument does exist, it is 
alarming why all teachers, covered by this re- 
search, do not use it. This information directs 
to the probability that the instrument which is 
used by 17% of the teachers is not adequate 
for monitoring or is unavailable to all teach- 
ers. We are also left to assume that if it does 
exist, not all teachers are informed of its exis- 
tence. In all these cases, the fact remains that 
most of the interviewed teachers do not use a 
purpose-developed instrument for monitoring 
and recording the individual characteristics of 
the students, which allows for subjective mon- 
itoring criteria. 

Regarding the guidebook for monitor- 
ing and recording the individual characteris- 
tics of children, 65% of the teachers think that 
there is an incomplete guidebook; 23% of the 
teachers answered that a guidebook does not 
exist; while 12% answered that they monitor 
and record the individual characteristics with 
the help of a guidebook. If we attempt to in- 
terpret these answers, we will probably make 
the same conclusion as we have with the pre- 
vious question. However, there is a difference 
regarding this case, which resulted from the 
interpretation of the answers, according to 
which the guidebook is created on a school 
level. Nevertheless, the percentage of answers 
according to which there is a complete or an 
incomplete guidebook, is sufficient for us to 
conclude that it is not an official and obliga- 
tory document, which again is alarming. 

Regarding the keeping of a student’s 
portfolio, where the teacher records the prog- 
ress of students, we received specific data (Ta- 
ble 1) which show that the teacher monitors 
the child and makes an assessment about the 
progress of the child only when there are spe- 
cific activities (100%). These activities how- 
ever, do not refer to the developing specifics. 
Namely, in this case, the assessment is general 
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and mostly based on the recollections of the 
teacher up until the moment of recording the 
progress. The answers are presented in Table 
1 where the teachers were allowed to choose 
several answers. 
Table 1. The information is entered into the 

student’s portfolio 

During every period 75,5% refers to 

according to the children with special 

specific subject% needs 

According to the 

specific activities of 











the students% 100% 
Once a month % 3.12% 
Once in three 

months % i 
Rarely % / 





Note: The table shows that the regular 
monitoring and recording during every 
period regarding a specific subject is carried 
out only for “separate students” (75.5%), 
which is understandable given the fact that 
the deviations in the development of these 
students are subject to close observation. 

According to the interview carried out 
with the teachers, we came to the conclusion 
that the monitoring and the assessment of the 
achievements of the students are strained as 
a result of the great number of children in a 
grade. The number of children was stated as 
the primary reason by 90.62% of the teachers. 

We find even more alarming the data 
(Table 2), also confirmed by the interview, that 
the recording of data related to the individual 
characteristics of the children, as the basis for 
instruction “according” to the needs of the 
child (the subject of our interest) is carried 
out only on rare occasions. Regarding this 
questions, the respondents answered that they 
do not keep a special document for summative 
and comparative recording of the differences 
they notice regarding all children in the 
grade they are in charge of. The respondents 
offered several reasons for this: 96.87% of 
the interviewed teachers do not record the 
differences among the children because they 
feel that they are not obligated to do this, 
71.87% stated the lack of a guidebook as a 
reason which hinders these activities, while 
the lack of time was stated as a reason by 
59.37% of the interviewed teachers. 


Table 2. Interviewed teachers comment about 
recording the individual differences in a separate 


summative document 








Interview answers N % 
It is not obligatory 32 96,87 
There is not a guidebook for 32 71.87 
this 
Lack of time 32 59,37 
The age difference among the 

32 / 
students 


It is interesting to mention that regarding 
the answers to this question, the age difference 
among the students was not mentioned as a 
reason for not monitoring and recording the 
individual differences and _ characteristics 
among the children in the first three grades 
of primary school. On the other hand, science 
supports the need of a comparative approach 
in recording the differences, especially if there 
is a notable age difference among the students. 

During the interview the teachers 
answered that they monitor the progress of 
the individual development of the children, 
however, according to them, this does not 
include the differences among the children, 
which could be the basis for development and 
realization of various learning strategies and 
approaches. In fact, regarding the differences, 
the teachers confirmed their attitudes, which 
we also recorded in the survey, as reasons 
for the inability to monitor and record the 
individual characteristics of the children 
during a single period: 

1. They are not obligated to carry out 
this type of activities, 

2. They lack the time to do this, and 

3. They do not have a guidebook for this 
purpose. 

Along with these reasons, the teachers 
avoid an official form of monitoring and 
recording the individual differences of the 
children. On the other hand, all teachers agreed 
that apart from knowing the children, their 
characteristics and differences, they are not 
always able to adapt instruction accordingly. 
This implies to the informal use of one of the 
basic elements for development of quality 
instruction. 

In order to better learn the individual 
differences of the students, it is especially 
important to learn about the overall family 
climate (Johnston and Halocha, 2010). This 
activity is part of the cooperation with the 
parents which can also be done by visiting 
the homes of the students. This is especially 
important in the first three grades of primary 
school when the teacher is still in the process 
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of getting to know the children in the grade 
(Koteva - Mojsovska, T., 2006). However, 
the results unfortunately show that this form 
of communication with the parents is 100% 
realized exclusively in specific situations 
(the child’s adaptation problems, behavior 
problems or lack of interest in learning and 
school). 

Regarding the possibilities of the teach- 
ers to support and monitor the individual char- 
acteristics of the students as well as how well 
informed they are, we were interested to see 
the different types of individual characteristics 
and differences among the early school-age 
children. We tried to find out their attitudes 
regarding this question with a survey — scale. 
The teachers were asked to choose several op- 
tions related to the greatest differences among 
the first grade students in primary school. 
Most of the respondents, i.e. 66.7% contrib- 
ute this difference to the concentration levels 
of the students and 66.1% contribute it to the 
pace and relevance of learning in relation to 
the amount of learning material. The remain- 
ing answers refer to the learning of specific 
instructional material (55.5%), adaptation to 
school, independent learning, etc. According 
to teachers, the differences in adaptation, as 
well as concentration are probably due to the 
fact that not all children enroll in kindergar- 
tens prior to enrolling in primary school. Also, 
some of them go to kindergarten from the 
youngest age, three or four years of age, some 
before starting to school, in preschool age, etc. 
However, although teachers have knowledge 
about differences in individual characteristics 
in children, the results of the overall survey 
show that this knowledge is not based on facts 
and is not result of an organized observation 
on children. 

Regarding the status of the individual 
differences of the students, it is also intriguing 
that 83.3% of the teachers think that there is a 
great age difference between the youngest and 
the oldest child in the grade, which hinders the 
monitoring and recording activity, and espe- 
cially the support of their individual develop- 
ment. 


4. CONCLUSION AND 
SUGGESTION 


The analysis of the data gathered by the 
research allows us to conclude that the teach- 
ers do not have the required possibilities to 
monitor record and support the individual 
characteristics of the early school-age stu- 
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dents. This is especially due to the lack of a 
systemic setting and organization of the moni- 
toring process of the individual characteristics 
on a national or a school level. This conclusion 
is also evident from the opinions of the teach- 
ers that they are not satisfied with the basic 
conditions for this purpose. Namely, there is a 
lack of specific guidebooks and directions for 
this process and there is a lack of adequate in- 
struments which would allow objective moni- 
toring and drawing conclusions related to the 
individual characteristics of the children. The 
great number of students, as well as the great 
age difference between the students of a same 
grade poses another problem. 

According to the stated, the teachers 
cannot provide continuity in the children’s 
portfolios, which should serve as the basis for 
planning educational activities in a sufficiently 
objective manner. The insufficient knowledge 
about the family surrounding of the children 
additionally burdens the process of getting to 
know every child separately and renders the 
entire monitoring process incomplete and 
non-systemic. 

It is encouraging however, that the 
teachers do know the children they teach. 
Nevertheless, considering the complexity and 
subtleness of the support process of the indi- 
vidual development of the children, we be- 
lieve that the self-organized and enthusiastic 
approach to this aspect in instruction is not 
sufficient to create a modern, flexible and indi- 
vidually adapted teaching process. Therefore, 
in terms of the efforts and movements towards 
modernized teaching process, it seems that we 
have yet to achieve a level which would meet 
the basic postulates of the scientific require- 
ments related to this matter. 

Therefore, in the interest of the devel- 
opment and support of the modern school, 
several key changes related to the matter of 
our research are required. Namely, the over- 
all analysis of the possibilities for monitoring, 
recording and support of the individual char- 
acteristics of the children stresses the need of 
change in the organization, program and sys- 
temic context of the early school education, in 
the following directions: 

- Establishing a system of standards, 
criteria, instruments and a guidebook for mon- 
itoring and recording the individual character- 
istics and differences of the children, 

- Change of the standards which dic- 
tate the number and the age of the children 
in a same grade, 1.e. providing conditions for 
a lower number of students with a smaller 
age difference in the same grade, i.e. the first 
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grade, 

- Establishing criteria and a system for 
keeping a portfolio for every child, as well as 
keeping an integral document for comparative 
recording of the differences among the chil- 
dren within the same grade, 

- Providing legally guaranteed condi- 
tions, forms and needs to include the family in 
the educational processes by the teacher and 
the school, as well as organized detection of 
the family environment of every student, and 

- Allowing program flexibility for 
achieving better accessibility and adaptability 
of all its aspects to the individual characteris- 
tics of the early school-age students. 
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